University of Georgia

Assessment 8:  Reading and Literacy Assignment

Description of assessment and its use in the program.  This is a new assessment, to be first used in the fall of 2006.  It was constructed as a direct result of feedback from the AASL/NCATE review process in fall of 2005.  Chronologically, it falls in the first year of study, as one of the two major projects in EDIT 6300.  This project supplements and incorporates content gained through the required children’s literature course.  
We have long required a children’s literature course as a part of our school library media certification requirements.  At UGA, our College of Education is privileged to have several world-recognized children’s literature scholars within another department.  Although we share open communication and a spirit of collaboration, we have no control over their courses, requirements, or assessments.  We are also not allowed to teach a children’s literature course within our own departmental offerings because of College rules.  We have always believed that our students were receiving excellent instruction in children’s literature but had little means of collecting data to support this belief.  Simultaneously, we believe it is exceptionally valuable for our students to be exposed to scholars and students from other educational perspectives.  This new assessment is designed to integrate this teacher education-based language and literacy perspective into professional preparation.  
In keeping with our constructivist philosophy, this project allows considerable flexibility and choice for the student.  It focuses on an essential authentic task of the school library media specialist, giving the students choice between a reading promotion project, a collaborative unit design, or a self-designed project.  In designing this project, faculty have in mind that it is very common and popular for school library media specialists to conduct reading promotion programs in their schools, often in the form of contests or Summer Reading projects, Battle of the Books, and even electronic reading systems such as Accelerated Reader.  Alternatively, candidates could take any normal collaboratively planned unit of almost any content area and construct an integrated reading component.  They also have the option of creating some other project that somehow meets all the competencies.  Ideally, some of these student projects may be eventually implemented in school library media programs.  Candidates must incorporate authentic curriculum standards along with information literacy standards, and justify their plans in terms of student achievement and school improvement.  To support their plans, they must synthesize the theory and research of all related reading activities, becoming familiar with reading pedagogical concepts and strategies.  They must construct an annotated bibliography of reading materials for children and youth of materials likely to be used in the project (such as a reading list or themed cluster of materials).  The project or unit must include strategies for promoting leisure reading.  Each student must individually reflect upon the value of reading in formulating a philosophy of reading, in hopes of constructing justifications and beliefs to be drawn upon throughout their careers.  
Alignment:  This project directly assesses Standard 1.2 (Literacy and Reading), demonstrating that candidates have knowledge of the reading process and are familiar with current and legacy reading material for children and youth in multiple formats.  They are required to synthesize reading research and build a conceptual base for reading instruction in the media center.  We do not advocate school library media specialists as reading specialists, but believe that media specialists should be able to model reading strategies within information literacy instruction and provide occasional support for a struggling reader trying to complete an inquiry task.  In the reading philosophy document, candidates must explore their personal lives as readers and construct a philosophical base for supporting leisure reading throughout their careers.

In addition, this assessment naturally incorporates parts of other standards:

· 1.1 Efficient and Ethical Information-Seeking Behavior: as they access, synthesize, and communicate relevant research and professional literature to support this project for their learning community

· 1.4 Stimulating Learning Environment: we require candidates to justify most programs in terms of their impact on student learning, demonstrating in logically supportable terms the relationships among facilities, programs, and learning environment to student learning.

· 2.1 Knowledge of Learners and Learning: this project includes an instructional design, requiring candidates to demonstrate their knowledge of learners (including exceptional ones), the role of motivation and interest, and an integrated overall lesson plan.  Student motivation is one of the most important features of this project.

· 3.1 Connection with the Library Community: an optional part of this assessment is a consultation of other library projects, professional associations, and/or journals.  During the research phase, candidates will likely explore programming successfully done by other libraries (both school and public), and explore professional resources such as LM-NET and GLMA (Georgia Library Media Association), along with professional journals.

· 3.3 Educational Leader: candidates must incorporate current trends from reading research into this project and explore relationships to other overall educational trends or issues relevant to the target school setting.  In other words, if the target school is conducting a reform effort, this project must tie into it.  The project must directly relate to ongoing school mission statements, goals, and improvement benchmarks.

Summary of data findings.  This project is new, and there are no data yet to report.  We have a firm policy of not significantly changing requirements for students already enrolled.  Designing a major improvement to our cohort-based program takes more than a year to implement, because improvements conceived as a result of the Fall 2005 review cannot be implemented until the next class enters in Fall of 2006.

Interpretation.  Despite lack of data on this particular assessment, we feel that our candidates have long been strong in this area.  The Order project of long standing requires students to select reading materials as part of a focused collection improvement effort.  Most candidates are qualified teachers, many with reading credentials.  The children’s literature course requirement of long standing has assured wide knowledge of reading materials for children and youth.  Many candidates elect to take extra courses in children’s literature, English as a second language instruction courses, or reading pedagogy courses.  
EDIT 6300 
Reading and Literacy Project
Assignment Description and Rubric 
Mode: Group with individual component(s)


Purpose of this Assignment 
We believe that self-directed reading is a critical avenue contributing to quality of life and lifelong learning.  A primary aim of all media specialists should be to encourage reading in students as a part of most instructional activities and media center programming.  To support this aim, media specialists must have a broad understanding of children's literature, the reading process, and how to encourage leisure reading in students.  They must construct a personal reading philosophy, based upon study and reflection about the role of reading as a part of lifelong learning.  At UGA, you will enroll in one or more children's literature classes within the Language and Literacy Department, and we are lucky to have highly regarded scholars and teachers in that field for your benefit.  The purpose of this assignment is to ensure that you integrate the knowledge you gain in this external class to your job, within the framework of competencies set out by AASL. You will also reap the benefits of your own lifelong reading of children's literature and possible knowledge of the reading process from teacher preparation and experience within this project.   While we do not expect you to become a reading specialist or to participate in direct literacy instruction, we encourage you to think about literacy and reading connections in relation to any curricular objective you address in your role as instructional partner.  We believe that almost every learning standard can be enhanced by related literature (both fiction and nonfiction).  Finally, understanding some basic concepts about reading instruction and knowing some student support strategies will greatly enhance your ability to contribute to student achievement.

AASL Competencies
This assignment is designed to provide direct evidence that candidates meet AASL Standard 1.2 and supports 1.1, 1.4, 2.1, 3.1, 3.3.  The primary aim of your project should be to encourage leisure reading among your students. 
Task 
This project may take one of several forms. Choose one that fits your interests and work assignments:
· Reading Promotion Project, such as a program you would do as part of media center programming

· Collaborative unit, complete with all typical components, ready to be implemented (may be combined with unit in another class; this may be difficult to tackle if you've not written units before)

· Technology product, such as a Web Quest or online mini-course

· Roll your own: some other format that fits the requirements

Ideally, this is a project that you will carry out sooner or later. The basic idea is to create a thorough, ready-to-implement project or unit plan that contains all of the intellectual elements necessary to begin.   For example, you should submit the plan, supporting research, to-do lists, etc., but you do not have to make the posters or worksheets, etc., that might eventually accompany the project.    

Components 
Include evidence for each of the following:

1. Basic knowledge of the reading process:  we don't expect you to be able to carry out primary reading instruction unless you already certified to do so.  However, as a media specialist, you should understand the most common approaches to reading pedagogy (including phonics, whole language, reader's/writer's workshop, guided reading, plus any other namebrand programs used in your school such as Reading Recovery or  Rigby Literacy.  You should know how to support these pedagogies, and how their use in the school affects the library media program.  Also, you should know some strategies for one-on-one immediate help, such as knowing when it might be appropriate to supply a tough word to a struggling reader (or not).  Further, you should understand important reading concepts such as phonics, comprehension, vocabulary, fluency, and so on.  Demonstrate application of some concepts and strategies, and take care to do so correctly (according to your research).

2. Familiarity and continuously evolving appreciation of reading materials for children and youth: keeping up with annual developments is important.

3. Knowledge of major trends in practice and research for teaching reading: As a media specialist, you must be flexible enough to adapt programming to any new educational trend, gleaning out the sound and relevant elements of each.  Ideally, you will participate on leadership committees that decide which trends to adopt. In this project, you should identify any dominant teaching emphases or programs from your target school and incorporate them into your plan, or make efforts to harmonize with them. 
4. Multiple formats of materials to match the needs of diverse learners

5. Strategies to promote leisure reading

6. A personal life as a reader; the ability to model for learners what readers talk about and how reading is beneficial throughout the lifespan. 
You must present evidence for each competency listed above.  You have flexibility in how you distribute them across the minimal set of elements below:
1. Brief description of target school and its media center learning environment; include school mission or goals, and align this project with that mission. Include demographic sketch (sub-groups and special learner clusters)

2. A lesson plan, presentation, or web page intended to describe the project for colleagues or instruct your learner audience; this element should present the parameters of the project, program, or unit

3. List of relevant curricular objective(s) (usually Georgia Performance Standards, but other curricula may be appropriate)

4. Synthesis of current and foundational reading research literature that addresses the specific topic, along with full scholarly references; suggested minimum number of references: 10

5. Annotated bibliography of reading material for children or youth that fits the situation, including some very current material (last year or later); annotations should include bibliographical information, brief description, and explanation of item's role in project

6. Survey of at least three formats to carry the reading material, including examples and rationales for using them along with how they would benefit different kinds of learners.  Address major sub-groups in your target school, such as special education populations and ESOL learners.

7. List and description of one or more strategies to promote leisure reading as a part of this project

8. Each group member should compose a Personal Reading Philosophy that sets forth your understanding of the role of reading in life as an educational target, and describing the contributions personal leisure reading have made to your own life.  Also, include a plan for how you will keep up with relevant children's literature throughout your career as a media specialist.

9. Finally, each group member should individually reflect on this project, addressing (at minimum) progress on the AASL competencies and group process.

Example sketch (fictional)
As media specialist at my middle school,  I plan to sponsor an intensive event that will promote reading in the short term while encouraging lifelong reading, with the goal of broadly supporting reading achievement and incorporating Information Literacy Standard 5.  I researched many different programs, including Read Across America Day,  Accelerated Reader, and several unique programs sponsored by local media specialists. I read research about how these programs might help or hinder literacy instruction, lifelong learning, motivation to read, and the like.  
In the end, I decided to sponsor a team to participate in the Georgia Helen Ruffin Reading Bowl this year. I learned about this program through the Georgia Library Media Association. It seems to encourage reading through team competition while promoting collaboration among team members, and requires students to read books on the Georgia Children's Book Award lists.  I will construct a brief presentation, using a synthesis of the research supporting student achievement in support of curricular objectives, to pitch this program to my principal.  Once I have her approval, I will "market" the program to the school, using book fair money to cover the minimal expenses that arise along the way. 
I will work on purchasing as many of the books as possible through state funds and explore other avenues of borrowing or funding copies of the books.  I have begun studying the books that are included on the reading lists, familiarizing myself with the authors and themes of the books so that I could promote them throughout the school. I plan to infuse these books into many different lesson plans, book talks, morning videos, and displays, explaining how I enjoyed them and how they relate to life and learning.  To serve some of our under-represented groups of children, I plan to explore audio versions of these books and the availability of titles in Spanish. I will recruit the team and several parent volunteers, and coach their weekly after-school meetings (or supervise their coaching by volunteers). I will approach our community business partner for possible sponsorship, because this company likes to become involved in projects like this.  I hope to host a school wide pep rally for the team, and two "play-along" events that encourage non-team students to read the same titles.  We will work on sportsmanship for winners and losers to make the experience a wholesome one regardless of the outcome.  I hope to see and overall increase in circulation, especially of fiction books; I will evaluate the project through student and teacher surveys and a follow-up meeting with my principal.  

The above is merely an outline of a project, nowhere near fully developed.  Other kinds of reading promotion projects might be an author visit; summer reading program; a book club; and the kind of project where students read books for a goal, like a read-a-thon or to see the principal do something silly. There are hundreds of great examples on the Web. Take any idea you like (citing the source, of course) and develop it to the specifications of this assignment.
Submission Format  
· 1 hard copy of plan with all supporting elements.  Please use headings and/or labels to highlight organization and each of the required elements.

· Rubric, completed by team

· Individual reflections (which can be submitted privately)

· Post the plan to your assignment page

 Guidelines and Hints
· Groups of 2 or 3 work best.  This project will be extremely difficult to do as an individual, unless you have already completed significant portions of it as a part of a media specialist job.  Please consult me if you need to differ from the recommended group configuration -- I am usually willing to negotiate.

· I would rather you thoroughly plan a small project or unit than sketch out an overly ambitious effort that overextends your resources.

· You need not reinvent the wheel here, because plenty of creativity will be involved in adapting the ideas of others to your target school.  There are zillions of great reading promotion projects out there -- described on the Internet and in professional journals.  With proper credit given to the original authors, you may adapt any of these ideas to your local school.

· A catchy theme is a really good focal point for a reading promotion project.

· Aim for "Acceptable" first -- cover all the required bases.  Part of your challenge as a media specialist is maintaining balance. 
· You are required to produce an organized plan.  It helps evaluators tremendously if you prominently label required elements, using the checklist items in the Acceptable column.  In the past, students have used footnotes, abbreviated element text in parentheses, and highlighting to make it crystal clear.  This helps us not waste time hunting for elements in your project, and it protects you from the risk of us not finding them.  The process of analyzing and labeling your work in this way will greatly improve your project.  Likely labels are in colored text within the rubric.

· Beware of overly emphasizing individual competition and/or extrinsic motivation.  While these may work as motivational elements in small doses, it is much better for the development of a child to emphasize collaboration (perhaps working together to win a competition) and intrinsic motivation. Competition is adversely motivating to many learners (because there can only be one winner).  Rewards (candy, prizes) are okay in limited amounts, but activities (free time, play time, visiting time, parties, reading time, etc.) are better.  Emphasize the delight of doing fun things or helping others over materialistic desires.



Evaluation Rubric
Maximum: 25 points
It is possible to attain a perfect score in the "Acceptable" column.  However, if you achieve "Target" in one or more areas, you will be awarded extra points (or fractions) which may compensate for shortcomings in other areas.  If an element is missing, however, this value may not be substituted from superior achievement in another area.

	Criterion
	Unacceptable
	Acceptable
	Target
"Acceptable" column plus:

	All components included: 
[]brief school description (demographics & mission)
[]element that presents parameters of project
[]curricular objective(s)
[]research synthesis
[]reading annotated bibliography 
[]multiple formats
[]leisure reading promotion strategies
[]1 rubric with group self-assessment
 
(don't forget individual elements below)

Value: 3 (does not duplicate values elsewhere)
	Something is missing
	All components present, complete, and properly aligned with requirements
	All components included along with "extras" that naturally would accompany the project in real life

	1.2
Literacy and Reading:
· knowledge of the reading process
· familiarity with reading material for children and youth
· current major trends in reading material
· multiple formats
· strategies of promote leisure reading
· personal enjoyment of reading
· lifelong habit promotion
Value: 7
	[]Little or no evidence of knowledge of the reading process, or evidence is unconvincing

[]Little evidence of familiarity with reading material for children and youth

[]No current titles included in reading bibliography (this year and/or last)

[]Contains one or more errors in professional knowledge
	[]Evidence of knowledge of the reading process: including documented reading of theory, some reflection, and some application; concepts correctly represented and properly applied

[]Evidence of familiarity with reading material for children and youth: titles are appropriate for purpose; titles are explored for their relationship to project purpose

[]Awareness of major trends in reading material for children and youth: current titles included

[]Materials in at least 3 formats to address the needs and interests of diverse  readers and learners

[]Variety of strategies to promote leisure reading: you plan to apply different strategies for different types of readers/learners

[]Models personal enjoyment of reading 

[]Promotes habits of lifelong reading 
	[]Knowledge of historical and contemporary trends and multicultural issues in reading materials for children and young adults

[]Analysis & application of  research in literacy and reading in order to select and recommend diverse material in formats and at levels that facilitate the reading process and the development of fluency in readers 

[]Collaboration with teachers to integrate literature into curriculum

[]Potential to instill a sense of enjoyment in reading in others that leads to lifelong reading habits

[]Integrates leisure reading as a natural part of many learning activities

	1.4: Stimulating learning environment (relationships among facilities, programs, and environment that impact student learning)

and 

3.3 Educational Leader (enhancement of school improvement efforts)

Value: 2
	Little or no evidence of awareness of the impact of the climate of the library media environment on learning
	[]Clear identification of relationship(s) between this project and specific student learning objectives

[]Support of school mission and/or goals
	[]Communication of these relationships to stakeholders is particularly effective or creative

[]Engagement in school improvement activities by partnering with administrators to help teachers learn and practice new ways of teaching

	2.1: Knowledge of learners and learning: supports the learning of all students, including those with diverse learning styles, abilities, and needs
· Learner characteristics
· Learner motivation and interest
· Sound instructional design

Value: 3
	[]Little or no evidence of knowledge of learner characteristics, learning processes, or exceptionalities

[]Link among student interest, learning, and achievement is not established

[]Over-reliance upon extrinsic motivation or individual competition
	[]Includes accommodation(s) for the major exceptional "sub-group(s)" in the school

[]Learning activities are instructionally sound

[]Includes proactive strategies for engaging student interests
	[]Includes accommodations for all exceptional sub-groups in the school

[]Learning activities are exceptionally well planned and/or creative

[]Engagement strategies are fresh, appealing, or unusually compelling

	1.1: Efficient and ethical information-seeking behavior
(personal information literacy of candidates; interaction with learning community to access, communicate, and interpret intellectual content)

and

3.3 Educational leader: (current educational trends and issues) 

Style: APA 5th ed.

Value: 6
	[]Little or no evidence of the research process

[]Unaware of basic trends and issues in education

[]Problems with referencing or unethical use of intellectual property

[]Ignores or contradicts dominant educational approach in target school
	[]Research indicates personal information literacy

[]Research is adequate to support the project

[]Research is appropriately synthesized and packaged for the intended audience

[]Referencing is proper and complete 

[]Articulates relationship of SLM program with current educational trends and important issues 

[]Incorporates or harmonizes with dominant educational approach in target school
	[]Research is extensive

[]Research is extremely well synthesized and packaged for intended audience

[]Demonstrates a thorough understanding of current trends and issues in education

[]Demonstrates leadership in influencing adoption of innovative educational approaches (or avoidance of poorly supported ones), preferring methods that emphasize inquiry, process over content, and student-centered approaches

	3.1: Connection with the library community

Value: extra only
	--
	--
	[]Employs strategies to ensure connections between the school community and the larger library world

[]Candidates participate in professional associations

	Mechanics: errors do not detract from effective communication. 

Format presentation and organization

Value: 2
	[]Errors frequently interrupt evaluator's ability to absorb content

[]Elements to be viewed by the community have embarrassing or unprofessional errors

[]Disorganized; hard to find required elements
	[]A few minor errors

[]Items meant for viewing by learners, co-workers, and parents are nearly perfect

[]Organized; headings included and/or labels applied to required elements

[]Clear
	[]Concise

[]Items meant for viewing by learners, co-workers, and parents are perfect

[]Index with exact pinpointing of element locations included


	Individual elements:
[]Reading philosophy
[]Reflection

(Neither need to be lengthy)

Value: 2
To be graded individually and privately
	Vague or superficial
	[]Describes the place of reading in personal life

[]Connects personal reading habits to lifelong learning

[]Each group member reflects upon group process

[]Each group member reflects upon personal progress toward AASL competencies
	[]Includes ideas for new areas of personal development

[]Includes strategies for continuing personal development

[]Includes a long-term plan for systematically keeping abreast with developments in children's literature (at relevant grade levels)

	Total
	.
	.
	.



http://it.coe.uga.edu/~mfitzger/6300/reading-literacy-project
.html

Data Table:
None – this is a new assignment for fall of 2006.

