University of Georgia – School Library Media

Section II, Assessment 6 (I-Search Assignment)

Description of assessment and its use in the program.  The I-Search is a radically different research process than what our candidates have experienced in their own educational background. We believe that it is a powerful tool for helping candidates develop their own successful research processes. We also believe it is an ideal process to use in a collaborative planning unit with classroom teachers, facilitating media specialists’ participation as planning partners with classroom teachers, teaching information literacy strategies, and evaluating students’ research capabilities. Ninety-five percent of our candidates have not studied the research process itself, although they distinctly remember using the traditional format.  Nor do they know how to present a research assignment to students that would enable information literacy integration. In this project, the candidate uses a number of information access, evaluation, synthesis, and application strategies to investigate a question, which can be of a personal nature or related to a content area.  We emphasize the development of higher-order questioning to focus the students’ research process, along with learning log reflection on what students have learned. The I-Search addresses the ways students learn and teachers teach. The components of the I-Search process provide candidates with critical thinking strategies that can be used singularly within content units or in a combination within content area I-Search projects or in personal-choice projects.

Alignment.  
Standard 1.1, Efficient and Ethical Information-Seeking Behavior: The I-Search method scaffolds candidates into ownership of their research by having them choose a topic that interests them, facilitating the creation of higher-order essential questions to focus their research. The I-Search also asks them to write in first person so they can integrate their own thoughts about the topic. Through guided strategy use and double-entry drafting, they reflect upon how the information they find informs their question(s). This process relieves the need to copy and paste, and hence the temptation to plagiarize. The transfer of reflective writing from double-entry drafts directly into the final paper (with editing and organization) minimizes the anxiety of writing, because they have already written much of the content in their own words and thoughts. Candidates are amazed at how much better their writing flows when they write in first person.

Standard 2.3, Information Literacy Curriculum: The I-Search promotes higher-order critical thinking through strategies that strengthen a candidate’s ability to find information in a multitude of formats (electronic, print, interviews), evaluate how the information informs the question, and synthesize their findings for application to the question as a new perspective or a solution to a problem. This process is a powerful tool that can be adapted and adjusted for any content area. All nine Information Literacy Standards are addressed.  By working through an I-Search themselves through this assignment, our candidates refresh their own information literacy skills and add many new strategies that can work in isolation in content units to support student learning, or all together as an I-Search unit. 
Summary of data findings.  The grading philosophy for this course is mastery learning.  We strongly encourage candidates to resubmit their assignments within the course semester until the assignments are of “A” quality. Beyond that time span, candidates are required to make an “A” on this assignment before they start their internship. Current Cohort scores (2006) indicate that only one student is under this restriction. To us, “A” quality indicates work that is ready for professional use or better, or at approximately the “Acceptable” level within the competency standards. Over the past four years, all candidates have achieved this standard on this assignment with one current exception. The assignment rubric lists components and criteria necessary to meet the “A” standard.
Interpretation.  This assignment provides school library media specialists with the tools and information literacy strategies to work with teachers to integrate information literacy skills that enhance student learning in their classroom units. The candidates’ experience with this assignment enables them to value and appreciate the power of information literacy strategies that encourage and motivate student research investigations. Finishing master’s candidates report that this assignment not only makes research fun for the first time but opens their thinking to the meaning of “lifelong learning” by having candidates develop a research process they can transfer to life problems. Because this assignment centers on a personally important question or problem, our candidates see the immediate relationship of the strategies to lifelong problem solving abilities. Alumni report that this assignment, together with the collaborative units they develop integrating I-Search strategies, provides a reasonable approach for collaborative planning with teachers. It brings the teaching role of the school media specialist to life directly and effectively.
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Assignment Description and Rubric

Mode: Individual



To the Student 
Complete an I-Search research project of your choosing as explained within the topic choice section of the Joyce/Tallman I-Search text. You will use and reflect on the information literacy skills and strategies suggested by the I-Search text for your own search, keep a reflective journal of the research process, carry out an I-Search as described in the Joyce/Tallman text, choose a format for presentation, and submit the final I-Search product to your classmates and me as an attachment to a WebCT message. There are times when an I-Search is too personal for public consumption. If that is the case with you and your choice of topic, I will work with you to keep it comfortably private. Your topic choice has to be a burning question that you've been thinking about, preferably something outside of your academic life, for it to provide the motivation you need to experience. Very few questions are outside the scope of this assignment. You will have ownership of your research and your topic content. My role is to guide you in the I-Search research and writing process. 
I-Search Project.  Complete the following tasks as you proceed through the I-Search. The purpose underlying these tasks is to experience what your students should be experiencing. Thus, under conferencing, please confer with me via email about your choice of topic and why your topic is choosing you (reference the text for an explanation of this statement). 
Read Joyce/Tallman text and submit abstract and reflections on process by January 24th.  I think it is critically important that you fully understand the research process, in this case through the I-Search process.  Most of us have been taught outlining, note card use, creating bibliographies.  But we haven't learned how to ask questions and how to turn a general topic into a researchable question.  The researchable question allows us to identify appropriate information that we can evaluate, synthesize, and apply to our question.  With a general topic, we remain foggy about what we need to find out and too often become distracted with extraneous information, interesting but not relevant to our search.  It makes the final synthesis and presentation of the search much harder to complete successfully.  Through this exercise, I want you to start thinking about your usual research process and how it compares and contrasts with what you read in this text.  Write about these points in your reflection. Why do you think it would be important not to skip any of these steps even if you have done plenty of research projects before? 
Choose topic. Describe how and why you chose your topic. Due January 24th. Use the webbing technique to identify possible topics and their subtopics.  Then transfer the most likely and interesting topic to the pre-notetaking sheet.  Write down in the first column what you know about the topic, in the second column what you think you don't know about the topic, and in the third column what you would like to know about the topic in the form of a "how" or "why" question.  Why is this topic important to you and how does it affect your life? Clearly, you will need to read the text to find out what these terms mean. 
Submit weekly journal entries. Due each Monday during the I-Search project.The Joyce/Tallman text has content on journaling in your learning-log.  Reread this material to understand the types of entries you need to make.  Your final I-Search product will include a story of your search as well as what you find out about your topic.  If your I-Search results in an artifact (i.e., scrapbook, website), you will need to include a short essay with it addressing the following points (not an elaborate paper). This short essay needs also to include your reflections on the use of information literacy strategies and how you reacted to them.  Your weekly journal entry should include the following items: 1) your search story for that week, 2) your use of information literacy strategies like the pre-notetaking sheet and how they helped or didn't help you--if they didn't help, what other kinds of strategies did you use instead that accomplished the same task? and 3) your double-entry drafts (see text for explanation of what these are) from your information searching and interviews. Your first journal will be due on September 9 with topic choice.  Your last entry will be due at the time the I-Search is finished on March 7th in the form of the statements on pre-searching and searching strategies. 
Use and reflect on the information literacy strategies included in the Joyce/Tallman text.  Keep the reflections in your weekly journal. Pay particular attention to journaling, webbing, using the pre-notetaking sheet to develop questions, reflective reading strategies, double-entry drafting, and peer editing. This task is to help you reflect on the usefulness of each of these strategies. 
Address the following questions from the list on p. 71-72 of Joyce/Tallman text and turn in with your final I-Search product: 
Has the student chosen a personally meaningful topic? 
Does the topic involve decision making and problem solving? 
Does the student display an ability to use a number of strategies to choose a topic--i.e., webbing, index searching, general reading, and interviewing parents and people who know her? 
Does the student understand the topic's limitations and is the student willing to change topics if necessary? 
Can the student create original search questions that move beyond facts and that facilitate solving the problem or making the decision? 
Can the student demonstrate use of information tools, such as electronic indexes and tables of contents, to choose key words that lead to open-ended search questions? 
Can the student focus her topic down to a reasonable number of related questions? 
Does the student show organizational strengths through an ability to prioritize potential topics, search questions, resource choices, and alternative solutions?

Has the student looked at a sufficient variety of sources or interviewed appropriate contacts/experts in the content area? 
Has the student used a combination of sources, e.g., books, journals, interviews? 
Does the student demonstrate strong information literacy skills in locating, assessing, and using sources? 
Does the student demonstrate an ability to discard irrelevant sources, as evidenced through learning log notes and bibliography? 
Does the student demonstrate use of an organizing technique, such as highlighting and marginal notes, for notetaking? 
Does the learning log show evidence of adequate reflection on gathered information? 
Does the student show an organized approach to solving the problem or making the decision? 
Does the student apply information from a variety of sources for solving the problem or making the decision? 
Has the student actually followed through on what the student wanted to accomplish through the search questions? 
Is the paper or presentation clear and well supported? 
Does the presentation reveal clear evidence of effort by the student to carry through the strategies taught through the unit? 
Are the conclusions in the paper or presentation based on information gathered through multiple sources? 
Can the student articulate a personal search strategy to be used in a future assignment?
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AASL Competencies

This assignment is designed to provide direct evidence that candidates meet AASL Standards 1.1 and 2.3. 


Evaluation Rubric
Maximum: 30 points 
It is possible to attain a perfect score in the "Acceptable" column.  However, if you achieve "Target" in one or more areas, you will be awarded extra points (or fractions) which may compensate for shortcomings in other areas.  If an element is missing, however, this value may not be substituted from superior achievement in another area.

	Criterion
	Unacceptable
	Acceptable
	Target
"Acceptable" column plus:

	Read Joyce/Tallman text and submit reflections on the value of the process for today's students by Monday, January 24th.

5 points 
	[]Time for a conference

[]Needs reworking 
	
	

	Choose topic. Describe how and why you chose it in your journal for this date. Include your web in your journal entry. Due Monday, January 24th

5 points 
	[]Time for a conference

[]Needs reworking 
	
	

	Submit weekly journal entries detailing and reflecting on your search progress.  Due each Monday during I-Search project. Use and reflect on the information literacy strategies included in the Joyce/Tallman text.  Include these reflections in your weekly journal.  Pay particular attention to commenting on the value of journaling, webbing, using the pre-notetaking sheet to develop questions, reflective reading strategies, double-entry drafting, and peer editing.  I want to know why you agree or disagree about the value of these strategies for helping students acknowledge their own most effective research process.

3 points
	[]Time for a conference

[]Needs reworking 
	
	

	Final Product plus answers to the questions contained in "Does your journal and presentation demonstrate presearch strategies . . . " listed on p. 71-72 of Joyce/Tallman text. Why? Prepare a short statement and email this to me when you post your final product. Final product and statements due March 7th.

10 points
	[]Time for a conference

[]Needs reworking 
	
	

	1.1
Efficient and Ethical Information-Seeking Behavior

4 points
	[]Little or no evidence of the research process

[]No differentiation of user needs

[]No identification or support of student interests or needs

[]Legal and ethical practices ignored
	[]Modeling of strategies to locate, evaluate, and use information for specific purposes

[]Identifies and addresses student interests and motivations

[]Interacts with learning community to access, communicate, and interpret intellectual content

[]Adheres to and communicates legal and ethical policies
	[]Advocates for and demonstrates effective use of current and relevant information processes and resources, including emerging technologies

[]Models a variety of effective strategies to locate, evaluate, and use information in a variety of formats for diverse purposes

[]Plans reference services, using traditional and electronic services that are comprehensive and address the needs of all users

[]Models and teaches legal and ethical practices

	2.3
Information Literacy Curriculum

3 points
	[]Develops an information literacy curriculum which is in isolation from content curriculum and which relies on traditional print-only library research tools and location and access skills
	[]Employs strategies to integrate the information literacy curriculum with content curriculum

[]Incorporates technology to promote efficient and equitable access to information beyond print resources

[]Assists students to use technology to access, analyze, and present information
	[]Works to ensure that responsibility for an integrated information literacy curriculum is shared across curricular areas throughout the school

[]Advocates for the information skills curriculum in order to assure appropriate learning experiences for all students, and to address the academic needs of the school community

	Total
	.
	.
	.



http://it.coe.uga.edu/~mfitzger/i-search
.html

I-Search Assignment Data Table

	Year
	Scores

	2006
	32 students; maximum score 55; mean 51.97; mode 55; median 54; % passing (A) = 97

	2005
	26 A’s

	2004
	29 A’s

	2003
	39 A’s


